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OPUJEHTALMJE YUEIbA CTYJEHATA"

AncTpakT

EBporicku cucteM BUCOKOT 00pa3oBarba MOCTaB/ba K0 OCHOBHHU LIUJb OCIIOCO-
0JpaBame CTYJEHATA 32 YYECTBOBAE Ha TPXKHIUTY Pajia U HACTaBaK 00pa3oBama paju
CTHLama BHUIIMX KBanuukauuja. Pedopma 00pa3oBHUX mporpama, Hausrien, CTy-
JeHTHMa Ipyxa Behy MoryhHocT n360pa 1 KOHTpOITy HaJ porecoM yuema. Ca apyre
CTpaHe, TO MOXKE JIOBECTH JI0 CMambCHha OJI'OBOPHOCTH U TOJICPAHLIMje IpeMa OUIIo Ka-
KBOM IIPOLIMPHBay 3Haa BaH OKBUpa PyTHHCKOT U npenpuljenor. ITocnenuma tora
je M3MemeH CTaB M MOTHBaLHja 3a yuewe. L[ib oBe cTyauje 61o je mpoleHa KBajauTe-
Ta 00pa30BHOI IpoLieca U MOTHUBALMje 33 YYeHe CTy/AeHaTa. [IpuMemeH je YIIUTHUK
OpHjeHTalHje yuema KOju UICHTU(UKYje yIe0 KOHATUBHUX (hakTopa y Mpolecy yde-
a. Pesynratu cy nokasanu 1a BehuHa McnuTaHnKa BeoMa NaXJbHBO yHAIPEH IIaHH-
pa crpareruje y4ema M O4YCKHBaHE HCXoje. JIBajeceT IecT MOCTO YYeCHHKa UCTpa-
KuBama n3berasa, a 20 % mokasyje TEHAEHNHWjy Ka M30eraBamy CHUTyalHje ydema,
JoK ¢y 20 % Heompene/beHH O OBOM IuTamky. OAroBOpH Ha OBO IHTakE HajOOIbE
HPEICTaB/bajy CTABOBE HALIMX UCHHMTAHMKA IIPEMa yuewy. YIIPKOC TOME, 10 3aBplie-
TKY Kypca BehinHa je crpeMHa Ja pa3MHUIIba O HAYWHUMA [000JbIIAA CBOJUX CHOCO-
6HocTH yuema. Kana je moTpeOHO MoTpaKUTH NoAaTHE HHPOPMALUje IPHIUKOM yde-
ha HOBUX o0sacTH, Au(epeHIrpajy ce ABe Tpyle CTyeHaTa: jeqHa rpyma je 3auHTe-
pecoBaHa 3a 100ujambe JUIIIOME, a Apyra rpyma 3a KBaJUTeT Y 00pa3oBamy.

Kibyune peun: EBpOIICKH CHCTEM BHCOKOT 00pa30Bamba, KBAIMUTET 00pa3oBHOT
npoteca, peopma HACTABHUX IUIAHOBA U IPOrpama, OpHjeHTalrje
y4ema, MOTHBaLHja
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STUDENTS' LEARNING ORIENTATION

Abstract

The main goal of the European Higher Education Area is to prepare students for
the labour market, enable them to continue their education in order to acquire further
qualifications. However, syllabus and curriculum restructuring has developed consum-
erist mechanisms, which on the surface seem to offer students greater choice and control
over their learning. This could result in a loss of responsibility for learning and reduced
tolerance for the expansion of knowledge beyond the routine and the predictable, which
would consequently affect their disposition and motivation towards learning. This study
aims to explore student motivation and to assess the educational process. For this pur-
pose, the Learning Orientation Questionnaire was used, which identifies conative proc-
esses specific to the learning process. The results show that most students carefully plan
out learning goals, strategies, and expected outcomes before beginning a learning task.
Students generally perceive the ideal learning environment to imply a less hierarchical
relation and more interaction between teachers and students. In terms of seeking and
using additional information to help them learn more about new topics, two groups of
students differentiated: the first is interested in receiving a diploma, whereas the other is
more interested in receiving a quality education.

Key Words: European Higher Education Area, educational process quality,
syllabus and curriculum restructuring, learning orientation, motivation

VBOJ

VY naHamme BpeMe 00pa3oBHE WHCTUTYHHjE (DYHKIHOHHIITY Kao
TpXKHIIHE KoMmnanuje. ['nmobann3anmja, ydeme Ha JajbHHY, €KOHOMH]jA
3HaWka ¥ Op3U TEXHOJIOIIKH Pa3Boj MPE/ICTaBIhajy OCHOBE 32 OBAKBE MPO-
mene (Patru & Khvilon, 2002; Freeman, 2001). OuexuBama cTyJcHATa U
BUXOBHX TOTCHIMjaTHAX IIOCIOJaBala, MTO ce THYEC MCXO0Aa U eduka-
CHOCTH TIpOLIECa yUeHa, PacTy.

Y okBUpHMa eBpoIicKe MHHIIK]jaTHBEe — BOJIOmCKOT Tpoiieca, KOM-
METEHTHOCT TOCTaje CPENCTBO 3a €Bajlyaldjy, Kako CTyAeHAaTa, Tako W
npodecopa, pu YeMy ce pa3BHuja ckiiaja u3Mel)y npoieca yuema U KOHIIe-
nTa yu4eha Ha JajbuHy y HajimupeM cmuchy (Tait, 1996). Ctynentu noou-
jajy TOTOBO HEOTPaHWIEH MPHUCTYI 0OPa30BHUM PeCcypcrMa, KypCeBHMa U
HacTaBHMM IuTaHoBrMa u nporpammma (Kusztina, Zaikin, Rézewski, &
Matachowski, 2009). Bonomcku mporec 3axTeBa HOBE MPHUCTYIIEC Kpe-H-
pamy HAaCTaBHHX IUIAHOBA U MPOTpaMa, KOJU 3a MOYETHY TauKy MOpajy
UMaTy UIeHTA(UKAIN]Y BEIITHHA ¥ JIUYHUX CTABOBA KOJU CY HEOIIXOTHH
3a ONTUMAIHY MpodecCHoHATHY KoMIeTeHIHjy. OBO je pe3yiTar 3aXxTeBa
3a BehoMm TpaHcmapeHTHomy y 00NacTH BUCOKOT 00pa3oBama, TIE Cy
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CTYACHTH IIEHTap Ipoleca, U I/Ie BUCOKOOOPAa30BHE MHCTUTYIH]E U HHH-
XOBH 3aII0CJICHH [TIOMaXXy CTYJCHTHUMA J1a YIPaBJbajy CBOjUM OUYEKHUBALH-
Ma, K40 U J]a CBECHO U KOHCTPYKTHBHO OOJHKYjy CBOj "myT" KpO3 HCKY-
CTBO BUCOKOT 00pa3oBamba.

Canaima opHjeHTaIHja Ha UCXO0/Ie YUCHha Yy KypCceBUMa BHCOKOO-
Opa30BHUX MHCTUTYIHWja mUpoM EBporie HeCyMEB-HBO TIPEICTaBIba TOCIIE-
nuity bonomckor npomeca, a nporec yuerma y YijeM je HeHTPY CTYIeHT —
"student-centred learning" (CLIJI) o3Ha4aBa pUCTyN y4ewmy KOju je 6uo
IpeAMET UCTPAXKHUBAKha M aHATN3a MHOTO IPE MPOoTJaniekha npse bonom-
cke nexnaparyje (19. jyna 1999. ronune) (Bologna declaration, 1999) u
pa3marpaH Kao jemaH o MOryhHMX NeJaromkux IMPHUCTYIa Y BHCOKOM
obpazoBamy. CLJL, kako TepMUH CyrepHuile, MPEeACTaB/ba METO YUeha 1
o0y4yaBama KOjH CTYACHTAa IIOCTaB/hba y IIEHTAP HACTABHOI MpoIleca
(MacHemer & Crawford, 2007; Boyer, 1990). OBaj npuctyn nma MHOTE
UMIUIMKALFje 32 OOMMKOBamke M (DICKCHOWIHOCT HACTABHUX IUIAHOBA U
mporpama, cazpxaj KypceBa, i MHTEPaKTUBHOCT MPOIIEca yUueHa.

Jocanamsy, KOHBEHITMOHATIHA [IPUCTYII YU€HhY CTYACHTE TpEeTHpa
Kao MMacuBHE MpHjeMHHUKE WHPOpMaIHja, He y3uMajyhu y 003up BUX0BE
notpebe 3a akTHBHUM yderrheMm y mporecy yuema. [lemaromku Meroau
KOjH CE MPUMEHY]Y Cy TPaIHIMOHAIHU U CBOJE CE HA yCMEHA Ipe/aBa-
Ba, ,,XBaTame Oelekaka™, 1 MeMopucame uH(popmMalja n1a OU KacHUje
Mornie OuTH mpemo3Hare win penpoxykoBane (MacLellan & Soden,
2004). OBaj npHcTyN y4ermhy paHHjUX TOJWHA je OWO NpeaMeT KPHTHKA
yclies pa3Boja Apyradyvjux TEopHja U MPUCTyIa U MPUMEHEe HOBHUX Tie/a-
TOIIKMX METOJA Y OKBHPY HHCTHTYIIH]ja BUCOKOT 00pa3oBama.

[puctyn y4emy y KOME je CTYACHT IOCTaBJbEH Yy IICHTap HaCTa-
BHOT Ipolleca je AMjaMeTpaHO cympoTaH (UI030pHju Koja JIeKH Y
OCHOBHM KOHBECHIIMOHATTHUX METOJIa yueka. [1o cB0joj OCHOBHO] PUPOIH,
OH JI03B0JbaBA JIa CTYJICHTU CaMHU OOJIUKY]y MPUCTYI U MPOIIEC YIekha pa-
3BUjajyhu 0JJrOBOPHOCT Jla aKTUBHO YYECTBY]Y Y OCMHIIUbaBamy 00pa3o-
BHOT mporieca. llltaBume, moCcTOju HHTPUH3NYHA MOTHBANN]a 32 YUCH:E,
IJIe je Harjacak Ha KOOIepalrju, Ipe Hero Ha KOMIIETHIUjU, Mely cTy-
neatuma. Kao meo oBor mpolieca CTyIeHTHMA je JaTa MpUWiIHKa Ja CBOje
ujeje yrmopene ca ujaejaMa CBOjUX KoJjiera a M npodecopa, aajyhu tume
JONPUHOC Pa3Bojy M OCMHILBbaBamy KypceBa. [lopen Tora, pazmMarpame
UCXOJIa YUCHha UICHTU(UKOBAHO je y PEJICBAHTHOj IUTEPATYPH KA0 APYTH
Baxxan napamerap CIIJI. Mcxoau yaema ce Mory neuHUCATH Kao 3HAHBE,
BEIITHHE M Pa3yMEBambe KOje CTYACHT MOXKE OYCKUBATH Ja he yCBOJUTH,
Kao pesynrar uckyctBa yuema (European Commission, 2009). Ucxozne
yuema Tpeba mocMaTpaTH Kako Ha HUBOY IIporpama, Tako ¥ Ha HUBOY WH-
CTHUTYIIMje, NaKO OBM HHUBOM MMajy Pa3lW4IUTE ACTCPMHHAHTE, UCXOIH
Mopajy OuTH MepJbHBH y 00a cirydaja. Mcxomu yduema Tpeba a mociyxe
CTYACHTHMA Jia JIAKIIIe yIIPaBJbajy CBOjUM OYEKHBAILHMAa, KaKo 32 BpEME,
TaKO ¥ HAKOH 3aBPILICHUX CTYIHja.
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AKO CTymeHTa mocMaTrpaMo Kao KOHCTPYKTUBHUCTHYKOI yUCHHUKA,
OH MOpa IOCEAOBAaTH UHTPUH3NYHY MOTHBAIIH]Y, OJHOCHO JKEJby 3a yde-
H-EM M OTBOPEHOCT 32 M3a30BE CBOjHM BPEIHOCTUMA M CTaBOBUMa. MoOTH-
BallMja CTy/ICHATA j€ MHXEPEHTHO IICUXOJIONIKU KOHCTPYKT M O3HAYaBa
KOTHHUTHUBHE KOMIICTEHIMjE€ BUININX HHUBOA. BUIINM HUBOM KOTHUTHUBHHUX
KOMIIETCHITMja MHTETPUIIlY IWJbHE OPHjEeHTAIlH]je, BOJbY, 1 HHTEPECOBambA,
IITO CBE MOXE JONPUHETH MMOOOJBIIAkUMA Y MEIaroiKoj IPaKCH
(Maclellan, 2008).

[Tojam koju Beh Heko Bpeme 3aj00Hja BeoOMa MHOTO TMAXHE Yy
o0JacTi BUCOKOT 00pa3oBama je camoperynucano yuewe (Pintrich, Marx
& Boyle, 1993). llumepman (Zimmerman, 2002) neduHuIie camopery-
JIMCAaHO y4erhe Kao aKTHBHOCTHU U IIPOLEce KOjH Cy YCMEpPEeHHU Ha ycBaja-
Be HHPOpMaIIHMja WK BEIITHHA KOje YKIbYUY]y JENOBamke, OCPEIOBAbE,
U TIEpILENIHjy CBPXOBHTOCTH y4eha OJ] cTpaHe ydeHuka. OHO mopapasy-
MeBa TPUMEHY MOTHBAIOHHUX M CTpATErvja y4erma O OHOI CTEICHA y
KOME Cy YYEHHMIM MOTOBAIMOHO, METAKOTHUTHBHO U OMXEjBHOPAITHO aK-
THUBHH YYECHHUIIM y COIICTBEHOM IIPOIECy yderma. MOTHBAIHIOHE CTpare-
THje Cy OHE KOje CTYJEHTH KOPHCTE Jla OM ycIlenu Ja caBiaajy cTpec
eMoluje Koje IOHeKa a HacTajy y MOKyIIajy 1a ce mpesasube Heycex n
nocrane go0ap ydenuk (Garcia, 1995; Pintrich & Garcia, 1994; Pintrich,
1995), mok cy crparervje y4dema METOJU KOje CTYIACHTH NMPUMEHY]Y la
Ou yHampeAWIu pa3yMeBame, HHTETPaIHjy, U PETEHIIN]Y HOBHX HH(GOP-
Manuja y npouecy yuema (Cross & Steadman, 1996).

Ha mponec yuema yrudy MHOTH (hakTOpH. 3aTO je MCTPaKUBAUKE
Harope Ha I1oJby 00pa3oBama MOTPEOHO YCMEPHTH HA HUCTPAKUBAKE U
aHaJM3y HAYMHA KaKO OBE BapHjadiie MOTY OJAKIIATH/IIOCICIIHTH IIPOIIEC
yuema. [IpuirkoM HM3ydaBama OBHX BapHjaOJid HAyYHHIM CE HajBUILE
0aBe (hakTOpHMa Kao MITO Cy: MHTEPEC 32 HHTCHIMOHAIHO yUeHe; yiara-
e IOJAaTHUX HAIopa MpH y4dermy BEeNITHHA WIH CXBaTamy Weja; IpeIBU-
hame BUXOBHX MOTYhnX MpUMEHa; Ka0 ¥ yCMepaBame HHTEPECOBAbA 3a
yuemse rerepanHo (Huitt, 2001). Heycniex y pa3Bojy HOBHX TeopHja M
KOHCTPYKTa y4eHa KOjU jaCHO OJCIHKABAjy MPHUPOAY Mpolleca yuema U
MHIUBUIYaTHUX pas3iiiKa MpH y4Yewmy MPUMEYjy MOy3AaHe Mepe 3a pa-
3TMKOBa-C MPUMAaIa, Tj. ayIuTOPHjyMa Ipe OOJHKOBamba CTpaTeruja u
yBOhjea HOBHX pellieka, U Mpuiarohasajy peaaHa periema THM (yHa-
MEHTAJTHUM pa3iiiKama, y4uHuhe J1a Hallle CTpaTeruje pa3Boja TOKOM HO-
BOI MIJICHUjyMa Oyay pasodapasajyhe a pesynratu 6e3 3Hauaja.

VY ckiamy ca pa3BojeM MOjepHe HayKe W TEXHOJIOTH]ja, HallHOHAI-
HU TIPHOPUTET Tpeba Ja MocTaHe MPUIIPEMahe YCIEIHNX yICHUKa CIpe-
MHUX 32 JIO)KUBOTHO 00pa3oBame Koju he OMTH y cTamy Jla KOMIIETEHTHO
OJIrOBOpE PAIMIHNM IIpOMEHaMa U MoryhHOCTHMa Koje ce 0TBapajy y Oy-
nyhHocTn. Jla 6 ce 0BOM M3a30BY YCIEIIHO OATOBOPWIIO, HEOIIXOIHO je
MOCTOjarkhe W MO3HABAKE MHOTO TOY3JaHHjer KOHIENTa y4yema Koju he
JIOTIPUHETH 1000JbIIIakhy HAYWHA Ha KOjU YYUMO — Opike, O0osbe, MynpHje,
jedTrHHje, KOHTHHYaAJIHO, ¥ HHTEHIIMOHAIHO.
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HHTeHIIMOHAIHA TEOpH]ja Yietha 3aCHUBA Ce Ha KOHCTPYKTY HHTCH-
[IMOHAJHOT y4era Kopuctehu ra y objanimaBamy OpHjeHTalld]ja yuemha 1
yJIOTe MHOTHX JPYTHX 3HAYajHUX W3BOpa WHIUBHIYATHUX Pa3lIdKa MpU
yaewy. KOHCTPYKT opHjeHTanrje Ka yuewhy ONKCYje, 3 MePCIICKTHBE JIH-
YHOCTH Kao IeNIMHE, TUHAMUKY ofHOoca m3Mel)y: a) 1y0OKO YKOPEeHEHUX
MICUXONOIIKUX (hakTopa (KOHATUBHUX, a()eKTHBHUX, COIMjaTHUX, U KO-
THUTUBHHX ), 0) OpHjEeHTaIHja Ka yuewY, B) H300pa Y BE3H ca yICHEM KO-
J¥ U3 BUX NPOUCTHYY, YKJbYUyjyhn KOTHUTHBHE mMpedepeHIje yuema,
CTHJIOBE, CTPATETH]je, ¥ BEIITHHE, T) OATOBOPA HA PA3IIHMUUTO OKPYKEEHE Y
KOME CE y4erhe OJ[BHja, 1) HaMepaBaHUX UCXOJa y4ewa, U l)) mporpecu-
BHHUX Haropa 3a no0oJblrameM neppopmancu yuemwa. [lopen Hajuenthe n
HAjBUIIEC UCTPAKUBAHUX KOTHUTHBHUX W COIMjaHUX, KJbYYHU KOHATH-
BHU U aeKTUBHU (HAKTOPH, K0 IITO Cy CTPACTH, HAMEPE, EMOIIH]e, acIlu-
panyje, ¥ kejba 3a AyTOHOMHJOM WJIM KOHTPOJIOM OJI CTpaHe yuYeHHKa,
UTpajy 3HAYajHY YJIOTY Y 00jallkbehbuMa 0 TOME KaKo y4UMO.

VYcnenHy y4eHUIN Cy €HTY3UjaCTUYHH, UCKa3yjy MO3UTUBHE CTa-
BOBE IIpeMa yuewy, UMajy MO3UTUBHA OYCKHBabha U KCIOJbABA]y OACY-
CTBO aHKCHO3HOCTH Y MorJie/ly yuerma. CTaBoBHU MpemMa y4eky HEOCIIOPHO
YIUYy Ha ETOBE MCXOJE TAKO Ja IITO MO3UTHBHU)E CTABOBE I10jCIHHAL]
uma, OoJbe cy u merose nepdopmance y yuemy (Braten & Stromso,
2006; Duarte, 2007). [1o3UTHBHM CTaBOBU IpeMa OHIIO KOM IPEIMETY
WIM Matepuju moBehaBajy MHTEPECOBamE CTYACHATa 3a Ty MaTepHjy H
BbUXOBY MOTHBAIIH]Y 32 YUCH-E.

Busep (Visser, 2008) yrBpauo je na je Bepa y 3Hame 3HauajaH (a-
KkTop nepdopmancu cryaeHara. CTyIeHTH KOjU Bepyjy Ha je yducme Op3
IpoIiec BepoBaTHHUjE je Aa hie uMaTu mpodieMe y MpUKyIUbaky HHpopMa-
[IMja ¥ MpHU eBallyalllju, y opehemy ca OHMMa KOoju BEpYjy Za je TO To-
CTyIIaH TIpoliec Koju 3axTeBa U Bpeme u Hamop. Cazae, Xu u Kupa (Saade,
He & Kira, 2007), kao u ITupc, Crejecu u bapkarcac (Pierce, Stacey &
Barkatsas, 2007), moka3anu cy Jja eMoIllije, MHTepECOBamka U Bepa y yde-
BC yTHUY Ha MOHAllamke cTyAeHara. [I03UTHBHM CTAaBOBH BOJIE HCIIOJba-
Barby MO3UTHBHHX TIOHAIIAKA Y BE3H Ca KYPCEBUMA M CAMHUM TOKOM CTY-
JIUpama, TIe Ce YICCHHUIU YHOCE Y MaTepHjy U TEKE Ja IITO BUIIIC HAayde.
OBakKBHU CTYJCHTH CY PEBHOCHH Y pelllaBamby Mpoljema, y CTUIamby Be-
IITHHA ¥ HHPOPMAITHja KOje MOTY IPUMEHHUTH Y CBAKOJHEBHOM XHBOTY H
EMOIIOHAITHO CE€ aHTaXYyjy, W TaKO Y MOTHYHOCTH 3a]I0BOJbaBajy 3aXTCBE
Kypca y Morjiely NoHallama, eMOIHja U ICUXOMOTOpPHHX BemTrHa (Tsai
& Kuo, 2008; Marzano & Pickering, 1997; Scheiter & Gerjets, 2007;
Yang & Lau, 2003; Merisuo-Storm, 2007; Spartt, 1999; Yudko, Hirakawa
& Chi, 2007). Hacynpot Tome, Tcau u Kyo (Tsai & Kuo, 2008) yka3zyjy
Ha JPYyTry KaTeropHjy CTyJeHaTa 4Hja je CIPEMHOCT 33 YUYCHE YCIOBJbCHA
CTpaxoM O/ JIOIIUX OIICHA a KOjU YUerhe Je(UHUITY Ka0 MEMOPUCALE UH-
(bopmarnmja, mpUIpeMame 3a TECTOBE, pelllaBamke MpodaeMa U KajKysca-
we (Vakkayil, 2008). CTyaeHTH ce BUIIIEe TPpyIE Ja y4e O MaTepHju 3a KO-
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jy Bepyjy na he OMTH KOpHCHA 32 BUXOB CaMOPa3Boj, Ka0 U 3a MOTEHIIH-
jamam mocao (Yang & Lau, 2003; Merisuo-Storm, 2007; Watters &
Watters 2007). Onu TBpze /1a JKeJbHO IpHXBaTajy HH(opMaruje Koje cy y
CKJIaJly ca peayiHOmNy M 3a Koje cMaTpajy Jla uX MOTY MPUMEHUTH Y 0y-
nyhHocTh, koje he um omoryhutu fa ycrocrase 100pe 1 peaiHe KOMYHH-
kanuje u Haly 3anocieme (Taha, 2007; Merisuo-Storm, 2007).

Caenony cMo J1a ce 13 JaHa y naH nosehasa Opoj oHNajH KypceBa
Ha YHUBEP3UTETHMA, Ka0 PE3yATaT PEryJaTHBE U MHUIN]jaTUBE OF CTPaHEe
camux o6pasoBHux wmHcTHTynHja. (Pejéié-Tarle, Cicevié, Davidovié,
Petrovi¢, & Bojkovi¢, 2007). UcTpaxuBama MoKa3yjy Kako HHEPHET IO-
OoJbliaBa capa by U KOMyHHKaIH]y Meh)y cTyaeHTnma u mpodecopuma u
JOTPUHOCHU 3aHUMJBHBOCTU Y aKTUBHOCTH HA YaCOBHMA; JTOK Ca CTAHOBH-
IITa TEXHOJIOTHjE OJIAKIIaBa MPUCTYII OHJIAJH PECYpCUMa; a KYJITypOJIo-
KU TTOMaXKke CTyJIeHTHMA Ja ipoHal)y nHpopMalije u3 pa3inuuTux u3-
BOpa, MIPWIArol)eHo INIHUM CTHIIOBAMA YUeHha U MPUTOM ITO/IPKaBa KpH-
tiuko pasmubame (Citevié, Saméovié & Nesi¢, 2012).

Y caBpeMeHOM OKpYKEembY, TaHAIIkBY CTyJCHTH JKUBE ¥ CBETY Oyp-
HUX TPOMEHA, KIUMATCKUX, CKOHOMCKHX, OOpa3OBHUX M COIMjaJTHHX.
Onn ce Takmuye, anu u capalyjy y pacryhoj tpehoj epu riiobaiane ekoHo-
Muje 3Hama Kojy je ®@punman (Friedman) (2005) HasBao ,,I mobanuzaruja
3.0“. CTyaeHTH, Kao ¥ CBH JPYr¥M KOPUCHUIIM, UMAjy jeTUHCTBEHE CTaBO-
BE O TOME INTa MpeJCTaB/ba KBAIUTET 00pa3oBHOr mpoleca. Pamcnen
(Ramsden) (2003) ucTpakuo je mecT OCHOBHHX INPHHIHIA S(PHKACHOT
oOyuaBama y 00JacTH BHCOKOT 0oOpa3oBama: 1) MHTepecoBame U 00ja-
IIkbeka; 2) Opura W MOMITOBAKkE NpeMa CTyACeHTHMA; 3) oaroBapajyha
eBaJlyalfja u MmoBpaTHe uHpopMalmje; 4) jaCHH IUJbEBH U WHTEICKTYall-
HU W3a30BH; 5) HE3aBHCHOCT, KOHTPOJNA, M AaKTUBHO y4YECTBOBAIE, U
6) meprienimja y4ema o]l cTpane cryaeHara. [Ipodecop koju npereHayje
na Oyne edukacan Mopa Ja MpoOyIu MHTEPECOBAMmE CTYICHATA, a HX
MOTHBHIIIE HA IyOJbe pasyMeBame I0jMOBa KOje YBOIU W oOjalimasa.
EduxacHo obyuaBame 3axTeBa ICTajbHO MO3HABAKE IIPOIEca ydeHa Ja
01 TpaHcopMHCaO CTYNICHTE y aKTUBHE YUEHHKE.

Takohe je Heomxogna Beha OArOBOPHOCT WHCTHTYIMjA BHCOKOT
o0Opa3oBama npema JPYIITBY y IEIMHU W KOpHIIhewy jaBHUX pecypca.
OCHOBHY IIWJb Y 00JIaCTH BHUCOKOT' 00pa3oBama Ha €BPOICKOM IOAPYYjy
jecTe aa mpUIpeMu CTYACHTE 3a U3J1a3aK Ha TPXKUILTE pana, 1a UM pa3Bu-
j€ CITOCOOHOCTH 3a CTHIIAkEM JaJbUX KBaTM(HKAIHMja, U UTPAFhC aKTHBHE
yinore kao rpahana xoju hie HacTaBUTH HaJby OOYKY.

VY cBeMy TOMe, KOJ HEKHX INPHUIIAIHUKA aKaJIeMCKE 3ajeIHHUIIC,
npodecopa U CTyJeHaTa, ce jaBHO CTpax Ja KOMIPUMOBAHHU Cajpxaj HO-
BUX IIpOTpaMa He /1aje TOBOJFHO BPEMEHA J1a CE Pa3BHje KPUTHUKH U CMU-
CJICH TPHUCTYI IPE3CHTUPAHNUM MaTepHjaInMa, T¢ Ja, TEHePaTHO, He TOI-
CTHYE Pa3BOj HE3aBHCHOI yMa. YecTo ce jaBJbajy KOMEHTapH jaa eduka-
CHOCT, yIIpaBJbark-¢ BPEMEHOM U 3aBpIIaBame 00aBe3a y oapeheHnoM poky
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urpajy MHOro Behy yjory Hero paHdje, a Ja akajJeMcKa paJo3HaJIoCT U
MHTEJIEKTyalH! pa3Boj IOCTajy cBe Mame BakHH. Kako mctuue Hammy
(Naidoo) (2003), moTpoIayky MEHTAIUTET CTYACHATa MOXE JIAKO pe3yJ-
TOBATH y HEJAOCTATKY OJTOBOPHOCTH 33 COIICTBEHO YUEH-E CMA-EHOM TO-
JIepaHINjoM 3a OMII0 KaKBa MPOIINPEHa TPaluBa N3BaH PyTHHE CTPUKTHO
npeapul)eHe MTAHOBUMA H MPOTPaMUMa, W MOCICANIHO MOXKE YTHIATH HA
CKJIOHOCTH ¥ MOTHBAIIH]y 3a JOKMBOTHHM oOpa3zoBameM (Karseth, 2006).
HNuTeHnnoHamHa Teopyja yuema o0yxBara cBe (hakTope KOju MOTY yTH-
[aTU Ha y4YCHe, i KOHIICHTPHIIE CC HA EMOIIMOHANHYU (PaKTOp Kao HajyTH-
[AJHAJU YAHUIAL] Y4ema. cTOBpeMeHO, KOHBEHIIMOHAIHA TIEPCIIEKTUBA
yueme Iperno3Haje Kao Be3aHO 3a JIMYHE eMOIIHje, CTaBOBE, U MTOBEPEHHE,
3Ha4YM Ha IcuXoJolKe pakrope (ykibydyjyhu conunjamHe Koju MOTy yTH-
aTu Ha Hamepe oco0e) KOju MOTIHOMaXKy yUeHe Ha OCHOBY KOHCTPYKTA
Opujenranmje ka yuewy (Learning Orientation Construct, JIOL). JIOL]
ce 0asupa Ha TpW TJIaBHa (akTopa KOjU HCIOJhaBajy BEIUKH YTHIA] Ha
yUeHhe: EMOIIHje, YIarame HAmopa U CaMOIUCIUTUINHA.

[Icnx0103u ¥ MHCTPYKTOPH CY jOII AaBHO pa3MaTpalld YIOTY ITH-
JbeBa 3a MOCTHTHYheM, cTpaTerdjy yuemha 1 MOTHBAIIM]jE Y MPOIeCy yde-
ma (Ames & Archer, 1988; Dweck & Leggett, 1988; Rawsthorne &
Elliot, 1999; Valle, Cabanach, Nunez, Gonzales-Pienda, Rodriguez, &
Pineiro, 2003). LlwbeBu 3a mocTUrHyheM ce YOmmTeHO NSPUHHITY Kao
CBpXa MPUCTYIamka 3aJaTKy, WIA Pa3jor aHraKOBamka Y HEKOM 3aJaTKy,
(Dweck & Leggett, 1988; Machr, 1989). CTyneHTH OpHjeHTUCAHU HA ITU-
JbeBE 3a M3BEA0Y MHOIO BUINE MAXHE MOKIAmkajy AEMOHCTPUPALY CBO-
jux cnocoOHOCTH ¥ mopehemy Kojerama. Y OBOM CIly4ajy HaropH ce J0-
JKUBJbABajy Kao HeraTuBHU. OBH CTYICHTH CMATpPajy Ja je HHTCIUTCHIIN]a
HENPOMCEHJbHBA, M30eraBajy M3a30BHE 3a/1aTKe J1a OU M30eriii HeraTuBHE
eBaTyallyje, HUCY MHTPHH3WYKH MOTHBHCAHH, a TPEUIKE I0KUBJHABA]Y
Kao IoKa3aTesb HEeNocTarka CIoCcOOHOCTH, He Kao u3a3oB (Gonzalez,
Greenwood & WenHsu, 2001). [Topen opujeHTanmja Ha BEIITHHE U TIEP-
(hopMmaHce, HEKH ayTOPH Takoh)e pa3sIuKyjy opHjeHTalnjy n3berapama pa-
na wim Harmopa (Meece, Blumenfeld & Hoyle, 1988; Meece & Holt,
1993). CtyneHTH ca OBOM OpPHjCHTAIMjOM ITOKYIIaBajy a N30erHy Heyc-
nex 0e3 TEemKor paja, Tako Jia MOCTUTHyhe MmocMarTpajy Kao W3BpIIaBamke
3ajaTaka ca yjarameM IITO je Mame Moryhe Hamopa. MHOroOpojHe CcTy-
Jje Cy MmoKasale Jia pa3InduTe IIJbHE OpHjeHTaIuje oapel)yjy KorHUTH-
BHE M OMXEjBHOpAIIHE peakifje CTyJeHaTa, Kao U BUXOBE meppopMaHce
(Ames, 1992; Ames & Archer, 1988; Valle et al., 2003). I'enepanHo ce
MPETIIOCTaBJba J]a Cy CTYIEHTH 33/I0BOJFHHJU U MTOKA3Yjy 00JbE TOCTUTHY-
he yKoIMKoO HCII0JbaBajy OPHjSHTAIIH]Y Ka BEIITHHAMA WA BUIIIC WHTPUH-
3uyHy MoTHBanujy. OBa OpHjeHTAIHja je YeCTO IMOBe3aHa ca JyroTpajHu-
JUM ¥ KBaJMTCTHUjUM ydemiheM y mporecy ydema. [IporeHa mbesa 3a
nocturayhem o0e30ehyje OosbM yBHII y pa3iuuuTe HaYMHE Ha KoOje ce
CTYJICHTH aHTaXYyjy y TpoIlecy y4erma, IITO UMa 3HaYajHe UMIUTHKAIIH]jS
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IpHU Kpeupamy HACTAaBHUX IUIAHOBA M MPOTrpamMa M BUXOBOT CIIPOBOljema
y npakcu (Elliot & Dweck, 1988; Meece & Holt, 1993).

VY ycrnoBuMa 0Be HOBE €KOHOMH]E 3HAa, CTYICHTH MOpajy OuTH y
CTamy Jla HampaBe pasiuKy u3Mely noOujama JUILIOME M CTUIamkha KBa-
JauTeTHOT 00Opa3oBama. [0 caja je pelaTHBHO Majo IO03HATO KaKO CTY-
JICHTU OTaXkajy BoJOmCKH Mpolec M KOJIHMKO OH 3aHMCTa MMa yTUIaja Ha
BUXO0BE U300pe 32 KOHTUHYHUPAHUM 00pPa30BAHEM.

Ocnosnu ampubymu yueroa

OpwujeHTanuje yuema pa3mMarpajy Tpu OCHOBHA aTpulyTa ydema Ja
Ou omucane HA4YMH KaKO WHIMBHIYE JKElIe M HaMepaBajy Ja MpPUCTYIIC
yaewy. IbuxXoB yTHIlaj je o CYIITHHCKOT 3Havaja 3a YCIEITHOCT y4eHa
nojeaunna. To cy, Hajupe, caMOMOTHBaIja (KOHATHBHA U a(eKTUBHA
yepencpeheHocT Ha yueme). OBaj aTpuOyT OACIMKAaBa MPOLEHY OMIITHX
ocehama 1 craBoBa MHAMBHUIYe Npema yuewy. OH OMucyje KakBe xKesbe,
HaMepe, MOKpeTaye WM CTPAcTH PYKOBOJE YYCHHKA, KA0 M CXBaTambe U
kopumrheme yderma Kao CpeJICTBa 3a IIOCTU3amke TMYHUX [uibeBa. OtHoCcH
ce Ha HaMepe MHAMBH/YE J1a y4d, Ha KOje O HeKe Mepe YyTU4y HACTaBHU
caJpKaju, JbYICTBO, OKPYKEHE, pECypPCH U HAYKH MPE/ICTaB/batba 3HAbA.
Cpakako, ydeHUIH hie OUTH BUILIC WHTCHIIMOHATHY, Y)KUBATU Y YUCHY H
OuTH cpeMHH 1a yioxke Behe Harmope yKOJIMKO MX ozapeheHe Teme WM
cuTyanuje, u oapeleHn peMeTH BUIIIe HHTEPECY]y UM UM Ce JI0Tanajy.
Jpyru atpubyT mojpasyMeBa 3allarame, Tj. CTpaTeruje yjiarama Hamopa
Jia OM ce ocTBapHo Mpollec yuema. Y CIelIHN y4eHHIH npuaajy Behu 3na-
4yaj caMOM YHMHY U TEXIH 3a yinarambeMm Hamopa. OHM yKuBajy na Oymy
ycpezncpeheHH, 1a mpase IIaHOBE | A3 030MJBHO pajie Ha T000JpIIambuMa
CBaKe BPCTE. YUYEHHIM KOjH MMajy HI)KE CKOpPOBE Ha OBOM (PaKTOPY MOTY
Jla TOCTaHy YCICLIHUjH YKOJHMKO MPHMEHE KJbYYHE CTpaTeruje yderwa
(IMpHu OKBHpP pa3sMHUIILIbaka, CAMOTIPOICHUBAKE M PEIlaBamke MpooIIe-
ma). U Haj3az, Ty je Tpehm QakTop KOju mpencTaBiba HE3aBUCHOCT H ay-
TOHOMHUja Mpu yuewy. OBaj pakTop 03HauaBa KeJby U CIIOCOOHOCTH WH-
JIHMBUYE Ja Mpey3Me OATOBOPHOCT, MpaBH M300pe U MMa KOHTPOIY, Tj.
MOXKE J1a yIpaBjba CONCTBEHUM y4ereM (HE3aBUCHO O]l HACTaBHUKA) IIPH
MOCTH3aky JTHYHUX MUJbeBa. Kako MOjeMHIM MOKa3yjy pa3jiHduTH CTe-
TICH 3PeNIOCTH M UCKYCTBA y YCIEUIHOCTH MPU YUk, OHH OCTYITHO:
® [T0CTajy CBECHH CBOjUX CIICOOHOCTH 3a y4eHe M KOPHUCTE TO 3Ha-
e J1a T000JbIIajy ITPOoLeC yUena,
" pa3BHjajy XKeJby 3a ayTOHOMHJOM U KOHTPOJIOM HaJl CONICTBEHUM
yuemeM,
® yCBajajy M pa3Bujajy ayTeHTHYHE WHIUBHAYaITHE CTHIOBE,
® [UTAHUPA]y U YIPaBJbajy CBOJHM HAIOPHUMAa 3a TOCTU3AHEM JIH-
YHUX [UJbEBA KPO3 YUeHe U
® [IPOLIEbYjY M KOHTPOJIMIIY UCKYCTBA Jia OM MOOOJBIIANN UCXOAE
Oyayher yuema.
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Ortyza ce rmaBHa TeMa UCTPa)XKMBauwlIor /I€ja OBOI pajia OAHOCH Ha
HaBUKE U CTaBOBE CTyJE€HaTa npema yuyewy. IIpernocrasiba ce 1a yueme
MOe OUTH OJIAKIIAHO JICIOBAKEM HA IbHXOBE KANAlUTETe 32 Peryialujy
HaBUKa yu€Ha, Ka0 U Ha NO3UTUBHO YCMEPABABLE IUXOBUX CTaBOBA IIpe-

Ma yuyewy.

METOJ

CripoBeIecHO NHJIOT-UCTPAKUBAE UMAJIO j€ 32 IUJb Ja UCIIHTA pa-
37MYNTE IHJBbHE OpHjeHTallHje, Ka0 U MOTHBAIMjy W CTaBOBE IpeMa yde-
mYy cryznenara CaobpahajHor ¢axynrera y beorpany. Y3opak je ynHMIO
50 cTyneHaTa OCHOBHHMX aKaJeMCKUX CTyauja, y3pacta m3mehy 18 m 22
TO/INHE.

HcrpaxuBama 0 oOpHjeHTanrjaMa yuermha HHTeTPUILY OHOIIOIIKe ca
BUIIIC TPAJUIIOHATHAM IICHXOJIOIIKUM X OOPa30BHHUM aclleKTHMa U pa-
3MaTpajy TEOpHjCcKe OCHOBE 32 Pa3yMeBame MHAWBHIYATHHX pas3iiuKa y
yuery. CrenuduuHmje UCIIUTYje ce yIeo eMOlHja, BpeJHOCTH, HaMepa U
COIIMjaTHUX YMHWIIAIA Y IIUJbY O0OJbIIakha BEITHHA aMhema U yueHma.
Tume ce nobOuja MyITHIMMEH3MOHAIHA MEpa OpHjeHTAallHja Ka yuemhy KO-
ja ¥MMa IMPOKY NPUMEHY y Pa3IUYUTHM CHTyallljaMa HE3aBUCHO Of
OKpYyXema (I10jeINHOT MpeMeTa, Kypca WIH HHCTPYKTOPA).

[IpuMemeH je pelaTHBHO HOBM WHCTPYMEHT pa3BHjEH YIPaBO 3a
NPOIEHy JM3ajHa HACTaBHHUX KypceBa, YIHUTHHK OpHjEeHTalHje y4ema —
Learning Orientation Questionnaire (LOQ) (Martinez, 1999). Osaj un-
CTPYMEHT TeCTHpa CIIOCOOHOCTH y4ema CTyJIeHaTa y cKiaay ca Monenom
opujeHTanyje ka yuewy (Learning Orientation Model). ViiutHuk opwujeH-
Talyje yuerma, IPUMEehEeH Y OBOM UCTPaXKUBamy, CacToju ce oJ 25 mura-
Ba ca ceaMocTeneHoM JIMKepTOBOM CKaloM IporeHe (rae 1 o3HadaBa
AITEPHATHBY — YOIIIITE C€ HE OJHOCH Ha MEHE a 7 — Yy TOTITYHOCTH C€ OfI-
HOCH Ha MEHe), Koja MepH JUMEH3Hje Koje ce Hajla3e Y OCHOBH KOHCTPY-
KTa opujeHTanuje yuewa (Martinez, 1999, 2000, 2001). YnutHuk y dop-
MU HaNup—OJIOBKa CTYJICHTH Cy MOMYHaBall JOOPOBOJGHO, TaBAKEM O
rOBOpa Ha CTaBKe KoOje Cy IojpasyMeBalle aHAIHM3y oApeleHux monama-
Bma, Muciu U ocehama. CKOpOBU Ha YIUTHUKY MOTY OUTH y PacIlloHy W3-
Mmehy 1 u 7. Ha ocHOBY ckopoBa Ha YNIUTHHUKY OpHjCHTAIMja YUCHa yde-
HHILM C€ Pa3BPCTaBajy y YETUPH KaTeropuje:

1) Yyenunu Koju mokasyjy ornop npema yuemy (O). 3a oBy rpymy
CTyZ€HAaTa je KapaKTepUCTHYHO Ja UM HEIOCTaje OCHOBHO YBEpEHE Ia
aKaJieMCKo 00pa3oBame M MOCTUrHyhe Moke 71a UM MOMOTHE Y OCTBapH-
Bamby JINYHUX [IUJHEBA WU J1a MHHUIIUPA TIO3UTHBHE TIPOMEHE (OBU yUCHU-
II1 OCTBApYjy Ha YIIUTHUKY CKOp Mamu o1 3,5).

2) Yuennnu koHpopmuctuuke opujeHranuje (K). Oa rpyna cry-
JeHarta npedeprpa BeoMa CTpYKTypHpaHe HacTaBHE cajpiaje (OBH yde-
HUIIM Ha YITUTHHUKY OCTBapyjy ckopose Behe ox 3,5 u Mmame o1 4,6).
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3) Yaenunu opujeHtrcanu Ha uszBenody (). OBo cy Beoma codu-
CTUIIMPAHKU YYCHUIM KOJH HCIOJbaBajy CaMOMOTHUBAIIM]Y U camMoOycMepe-
€ CaMo y 00JIaCTUMa KOje OHM CMaTpajy BPEeAHUM, Y CYIIPOTHOM, OHH Ce
Oclamajy Ha €KCTPUH3UYHY HOAPINKY, OJHOCHO Ha HACTAaBHHKOBO MHU-
NUbCHE (OBH YYSHHUIIM Ha YNUTHUKY OCTBapyjy ckopose Behe on 4,6 u
Mame o1 5,0).

4) Yuenuim ca tpanchopmaropckoMm opujerrtarmjom (T) koju mo-
Ka3yjy BHCOKY CaMOMOTHBAIIHjy, CAMOYCMEpPEHE, T00py caMOTpOIICHY U
HE3aBUCHOCT (OBH yYEHHIIM OCTBapyjy Ha YIUTHUKY ckop Behu of 5,6).

Crarucriuka o0pasia mojaraka CIpoBe/ieHa je yIoTpeOoM CTaTH-
ctuukor nporpamckor nakera CIICC. Kopumthenn cy cranmapaHu fe-
CKPHIITHBHU CTaTUCTUYKH MMOKA3aTeJbH: apUTMETHYKA CPEIUHA, CTaHIap-
JIHa JieBHjalrja, (PeKBEHIMje U MIPOLEHTH.

PE3VIITATH

Ha ocHoOBy aHanm3e cKOpoBa Ha YIIUTHUKY KOHCTaTyjeMO IOpaxa-
Bajyhy unmeHuny na BehuHa HamuWX CTyJeHaTa IMoka3yje OTHOp Mpema
yuemy (42%), roroBo Tpehuna mux (29%) npunaga rpynu Tpanchopma-
TOpa, JOK Cy CTYACHTH OPHjCHTHCAaHH Ha W3BeA0y HajMame 3aCTYIbCHU
(9%) y namem y30pKy (cnuka 1).

s % O- CTYJCHTH KOj!
MIOKa3yjy OTIIOp

40 [IpeMa yuemy;

3 K — crynentu

0 | KOH(OPMHCTHUKE
OpHjeHTaIHje;

25 |
U — crynentu

20

OpHjCHTHUCAHH Ha
u3Bea0y;

10 [ T — crynenTu ca
TpaHcHOpMaTOPCKOM

OpHjEHTAIHjOM

n T
OPUJEHTAIIMJE YUEIbA

Cnuka 1. JJucmpubyyuja ckopoda Ha ynumnuxy opujenmayuja yueroa

Figure 1. Score distribution in the Learning Orientation Questionnaire
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Behuna crynenara (65 %) umak 4ecTo Na>kJbHBO IPHUCTYTIA IIAHU-
pamy LiHJbeBa, CTpaTertja U OYSKMBaHUX MCXO/a Mpe MmoyeTka yuema. Ca
Jpyre cTpaHe, ’BbUX0BE CHOCOOHOCTH Jia MPOLEHe CONICTBEHN Halpeaak U
no0oJbIajy cBoje nepdopMaHce ce MOTy JIOBECTH y UTame. [ 0ToBO Mo-
noBuHa cryneHara (48 %) Huje cupeMHa J1a MOCTaBH CeOM M3a30BHE ITH-
JbEBE Y yUewY, Bepyjyhu na npodecopu Hemajy Oam HajOOJbU IPUCTYI Y
IUIAaHUPaky HACTABHOT MpPOIeca W Ja Cy OHU CaMH, a HEe HACTaBHUIM,
crocoOHUju aa mporeHe cBoje nocturayhe (50 %), mro je y KOHTpaIuK-
IIUjH Ca TOpe HABEJCHUM CTaBOBHMA.

Iokazano ce nma caBiagaBame HOBUX TeMa IPEICTAaBIbA YKHBAKE
3a MOJIOBUHY MCIMTAHMKA. J[Ba/ieceT 1iecT mocTo cry/ieHara u3derasa, a
20 % moxasyje TeHAEHLHjy Jla n30erHe y4deme ako je To Moryhe, 10K je
20 % HeompeaesbeHO MO OBOM NUTawky. HeckIoHOCT nmpeMa yuerwy HoKa-
3yje 23% yuennka, 10 % Hema n3audepeHpan cTaB o OBOM IHTAbY,
JIOK caMo 9% WX BOJH J1a yuu U oceha ce mpujaTHo npH yuemy U3 6o
KOT pasJiora (ciuka 2 a).

s A
‘! 1 - Beoma HekapaktepucTuuHo 3a meHe E12 B304 05 006 M 7 - Beoma KapaKTepucTU4HO 3a MeHe‘
%

40

7
7
7
7
7
7
7
7
Y
%
¥
7
7
2
2
7
¥
%
7
7
7
2
%
7

Cauxa 2a. Cmagosu cmyoeHama npema npoyecy yuerd
(konamuena u agexmuena opujenmayuja)

Figure 2a. Students’ attitude towards the learning process
(conative and affective orientation)
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* [lutama

1. UzberaBam yueme ako MOTY.

2. Bomum ma yaum u ocehaM ce mpujaTHO Kaj yUHM.

3. YuumM n1a Ou 1oJbIIao/na KBaIUTET KUBOTA.

4. Ocnamam ce Ha cebe, He Ha Tipodecopa, Y NPOICHHUBaY 1A JId
oOpO pagrM Ha MPEAMETY.

5. Ilporec yuerma HOBUX TeMa HUje MpUjaTaH HU JIaK.

Nnak, Ha Kpajy Kypca BehuHa cTyneHaTa npollelkyje CBoje Hampe-
JIOBam€ y LUJbY 1M0OO0JbIIaka CIOCOOHOCTH 3a ajbe yuewe (42 %). OBa-
KBHM OATOBOPH YKa3yjy Ha 3Hayaj MOBpPaTHUX HH(OpMaIMja 0 UCXOArMa
y4emwa 1 HHTepakiyje u3mely crynenara u npodecopa.

Benuku mporieHat cTyieHaTa Bepyje Aa UM y4ermhe MoxKe MoMohu y
OCTBapey M3a30BHUX JIMYHHUX IHibeBa (64 %), mobosbllaky KBAJUTETA
JKUBOTA, JIM U JIOCTU3aby NpOo(eCcHOHATHUX IMJbeBa KOjU IpEeBa3miia3e
cazipkaj KOHKpETHOT Kypca (62 %).

VY morneny nmuTama O Y)KUBABY y YUCHY U UCTPAKHBAKY HOBHX
TeMa Koje O UM IOMOTJIe Jia OCTBape JIMYHE IIHJbEBE, jeHaK je Opoj CcTy-
JieHaTa KOju CMaTpajy Jia je OBaj CTaB KapaKTEPUCTHYaH 3a HHX, Kao U
OHHUX KOjH CMAaTpajy Ja ce Ha WbHX yommTe He omHocH (40 % pecrektu-
BHO). [la 1m 300T TexxuHe Win (He)3aHUMJBUBOCTH IPAIUBa, CTYJACHTH HE
YV)KUBA]y Y YUYCHY M HE HHTEPECYje UX Ja HCIUTY]y HOBE MPHUCTYIIEC U MO-
ryhnocTn. OunriienHo je crynupame 3a BehuHy BUX o0aBesa, Jakie He-
IITO IITO CE MOpa.

Kana je y nuramy Tparame 3a JoJaTHUM UMQopMalidjama Koje ou
MorJie moMohu npu n3y4yaBarmy HOBHX TeMa JU(EPEHIMPa]jy Ce IBE TPYyIIe
CTyJeHaTa — jelHa TPpyla je 3anMHTepecOoBaHa 3a J00Ujame TUIIOME
(46%), a npyra rpyma 3a KBanuTeT y oOpaszoBamy (42 %), nako BehuHa
BUX, KaJla J)KeJX J1a OCTBapu 100ap ycreX U3 HEKOT MPeAMEeTa, TO yMe U
na nocturde (Ciuka 20).

YKOIHUKO ce 3aXTeBa J1a C€ UCITYHE NNUJBEBH KOjH Cy M3HAJI OYEKHU-
Bama mpodecopa, CTYACHTH YIJIaBHOM OWpPajy EKCTPEMHE alTCPHATHUBE.
Hcnuranuny HUCY CUTYpPHH Ja JH Cy MPUOPUTETHH HUXOBH COICTBEHU
WIH IIWBEBH Tpodecopa, U Ha Kora Tpeda Ja ce OCIOHE MpH IPOICHU
KBaJIUTETa CBOT pajia, nako BehnHa HajOoJbe yuu ako caMu ceOu Ha 1move-
TKY TIOCTaBe jacHE IIMJBEBE, CTPATETH]je, 3aJaTKe H HcXoae yuema (76 %)
(Crnuka 21).
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Cauxa 26. Cmasosu cmyoenama npema npoyecy yieroa —
MOMUBAYUJA 30 NPOUUPUBATLEM 3HAFA

Figure 2b. Students’ attitude towards the learning process — motivation to
expand knowledge

* [Iutama

1. U36eraBam na mpucusbaBaM cede Ja HCITyHaBaM HUJbEBE KOjH
Cy M3Ha/1 OYeKMBama npodecopa.

2. Tpaxxum HOBE HAUMHE YU€Ha 3aTO IITO Y)KUBAM Y YUCHY.

3. Tparam 3a nomaTHUM HHQpOpManujama koje he mMu nmomohu y
yuery HOBHX TeMa.

4. He mocTaBipaM pHU3UYHE WM M3a30BHE IIUJBEBE MIPE HETO IITO
MIOYHEM Ca yICHEM.

5. Ha xpajy oBor Kypca onemyjeM CBOj Hamnpeaak aa Oux yTBpIUo
KaKo Jia mo0oJbIIIaM CBOje CIIOCOOHOCTH y yUCHY.
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Cruxa 2y. Cmagosu cmyoenama npema npoyecy yuerod —
NIAAHUPArbe UCX00a Yuervbd U ylaeatbe Hanopa

Figure 2c. Students’ attitude towards the learning process — planning of
learning outcome and devoting effort

* [Iutama

1. Y4uM BUIIIe HETO MITO je MOTPEOHO 32 HEKH KypC.

2. Hanrnenmame MOT JIMYHOT MPOrpeca MOMa)xce MU Ja YIpaBibaM
¥ TI000JbIIIaM CBOj€ yUeHhe B TPOPECHOHAIHO MOCTUTHYhe.

3. [MaxxJbUBO TUIAHUpPAM CBOje LUJbEBE, CTpPATETHje U MpeaBulam
UCXO/JIC MPEe HeTO IITO MOYHEM 13 YUHM.

4. YyuMm Haj0OJbE aKO JIMYHO TIOCTAaBUM CBOj€ IIHJBEBE,
CTpaTeruje U 3aJlaTKe.

5. KopuctuM yueme Kao TIaBHU Pecype 3a UCIYHCHE THIHUX U
poQeCHOHATHHUX [INJHEBA.

[Tokazaino ce a Cy CTYACHTH KOjU Cy aKTHBHHjU YYECHUIH Y TIPO-
necy oOydaBama M J00Hjajy BUIE MOBPATHUX MH(OpMAaINUja MHOTO CH-
TYpHHjH B HCKa3yjy Behe camomnoysname. Kao uaeanHe ycioBe u okpy-
Kemhe yuerma CTYACHTH ONakajy OHE KOjH HarjiallaBajy mapTHEPCKH, Ma-
BE XHjepapXujcku omHOC u3Mehy mux u mpodecopa, Kao U CTaIHO pa-
3MEUBAKLE HHPOPMAIIH]a.
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HUCKYCHUIA U 3AKIBYYUIL[H

I'enepainHo, M3riesa 1a CTY/I€HTH jOII YBEK HUCY CIIPEMHH Ja Ipe-
y3Mmy Bojiehy yJory y mpoiiecy y4emwa, IITO je Y CKIaJy ca pe3yjiraruma
nperxoaHux ncrpaxusama (Cicevié, Saméovié, & Cubrani¢-Dobrodolac,
2012). Jaunna MHAMBUIyaTHE MOTHBALMjE je BEpOoBaTHO otydyjyhn ¢a-
KTOp OKHJIa4 33 yCBajame NOOPHX WU JIOIMUX CTpaTerdja yuema. 1 mo-
THBallja U CTpaTeruje yuema UMajy yTHiaja Ha nepdopmance cryneHa-
ta. VlHTepaknyja mMel)y BIXOBUX yBepea U YCIIOBA OKPYKeHma y KOMe
ce y4eme OJ[BHja MCIO0JbaBajy YTUIIaj HA MOTHUBALHU]y U KOrHUIMWjy. OHM
KOjU Bepyjy lla je yueme Op3 mpoiiec BepoBaTHO he umaru Buine npoodJie-
Ma Kajia Tpeba Jla IpHKyIe JoAaTHe WH(OopMaIyje WK J1a MPOLEeHe COl-
CTBEHH yCIIeX y Hopehey ca CTyleHTUMa KOjU ydeme ONaxajy Kao 3a-
XTEBHO y NOIJIey yJarama BpeMeHa 1 Haropa.

Y HOBUM ycJIOBMMa €KOHOMHje 3Hama IMOTPEeOHO je Jla CTYAEHTH
Hayde /1a pa3iiKyjy y4eme pajy CTHIAma JUIUIOME U OHO YCMEPEHO Ha
Jo0ujamke KBAIUTETHOT 00pa3oBama. JlucTpulylivja oprjeHTaldja yieha
HAIlIUX CTyJieHaTa yIpaBo IMOKa3yje Ja Ce PEIaTUBHO jaCHO JU(epeHIIN-
pajy oBa nBa mpuctymna yuemy. lllta rog ia je y3pok OBakBOM CTamy, Ha
npodecoprumMa je OArOBOPHOCT J1a MaXJbUBUM OOJTMKOBAHEM U CTPYKTYH-
cameM KypceBa M HACTABHUX MaTepujaia, 00e30ehuBameM MHOIITBA KO-
PHUCHUX MOBPATHUX MH(OpPMAIIHja O HANPEAOBAKY Y MPOIIECy CaBiIagaBa-
a IrPaJivBa U yHATpehuBameM KBaTUTETa MHTEPAKIIUjE MTOJICTAKHY MOTH-
BallMjy 3a y4emhe W MOCTYIHO MOKYIIajy Aa rnoBehajy 6poj cryaeHaTa ca
TpaHCPOPMATOPCKOM OPH]jESHTALIH]OM.

Jomr yBek cMo CKJIOHHM J1a IpeBulaMo yiiory emMonuja 1 Hamepa Kao
KJbY4YHHUX (pakTOpa y mpolecy yuema, IITO Pe3yjTHpa AeMOTHBAIMjOM U
jaBJpameM OTIIOpa IpeMa ydewy. [la Ou ydeme naBaio 3aucTa ycIelHe
pesyaTate, MOTpeOHU Cy HaM HOBHM MOJIENH, KaKO y4era, TaKo U Mpole-
BUBaka 3Hamba, KOju he MoapkaTH M CTUMYJUCATH €MOIMje OHUX KOjU
Tpeba J1a ycBoje U yroTpede 3Hame. Y CIICIIHNA YIYCHHIIN CY TIPaBU CTpaTe-
THjCKH MEHallepy CaMOyCMEpEeHHUX J00po IUIaHMpaHHWX Halopa 3a yde-
weM. Boljenu emonmjama u Hamepama, IOTpeOOM 3a ayTOHOMHJOM U JI0-
Opo ycMepeHHM HalopuMa 3a yYeHEeM, OBAKBH CTYICHTH CBECHO KOPHCTE
ydeme J1a 0u TpaHCc(hOpMHCAIN U YHAIIPEAWIH CBoje OKpyxeme. Mcrpa-
KHMBambe OpHjeHTalllja yuermha yKa3dyje HaM Kako (OKyCHpaTH eMolHje U
HaMepe, Ha IPAaBH HAYKMH YJIaraTl HaIrope y MOCTaBJbambe KaKo KPaTKOPO-
YHHX, TAaKO M TYTOPOYHHUX I[HUJbEBA, YCMEPABATU U YIPABIHATH YUCHHEM,
nporpecoM, npodnemuma 1 nocrurayhuma. Mcrospemeno, camo mporie-
BHBakhe CTYJICHTHMA Mpyxa MOryhHocTH Aa OyJqy aKTUBHH YYECHHIH Y
npolecy ydema, Ja ra 00Jbe IpHIarojie CBOjUM OYEKHBABMMA M, KOHa-
YHO, /1a F'a CBPCHCXOJIHO PUMEHE Y IPAKCH.

Ha ocHoBy HaBeneHor Mory ce (GOpMyJucaTd OCHOBHH 3aKJby4IH
U neuHKUCATH MPEJIO3HU TaJbUX IpaBalla HCTPaKHUBAA, K0 U JIe/I0Bamba
y MPAaKCH :
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- 3aKkJbyuyjeMo Ja CTYISHTH jOII YBEK HUCY CIIPEMHH Ja MPey3My
Boziehy yiory y mporecy yuema, Oynyhu ga BehwHa Hammx cTynaeHara
MOKa3yje OTIOp MpeMa YIChy

- HeonxoHO je ycMepHuTH Hamope Ha MOCTULIAE U jadame UHIU-
BUJIyaJlTHE MOTHBAIIMje CTy/IeHaTa

- [Ipumukom u3paje u cpoBolerma HACTABHUX IUIAHOBA U IIPOTpa-
Ma MOTPEOHO je TEXKUTH Jla ce CMamu Opoj CTyAeHaTa KOjU MoKa3yjy OT-
mop npema yuewy, a noseha yjneo oHux ca TpaHCQOPMATOPCKOM OPHjCH-
TalujoM.
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STUDENTS' LEARNING ORIENTATION

Summary

The main goal of the European Higher Education Area is to prepare students
for the labour market, enable them to continue their education in order to acquire fur-
ther qualifications. However, syllabus and curriculum restructuring has developed
consumerist mechanisms, which on the surface seem to offer students greater choice
and control over their learning. This could result in a loss of responsibility for learning
and reduced tolerance for the expansion of knowledge beyond the routine and the pre-
dictable, which would consequently affect their disposition and motivation towards
learning. The area of conation is slowly gaining recognition as an important influence
on learning. Recognizing the dominant influence of emotions and intentions on
learning is a primary factor in understanding why individuals learn differently and
how they develop, manage, and use their cognitive ability. If educators and adminis-
trators want to improve the academic experience of college students, understanding
the potential factors that enhance motivational strivings should therefore be of pri-
mary concern. This study aims to explore student motivation and to assess the educa-
tional process. For this purpose, the Learning Orientation Questionnaire (LOQ) was
used, which reveals the dominant power of emotions and intentions in guiding and
managing cognitive processes and identifies conative processes specific to the learn-
ing process. The results show that students do not seem to be ready to assume a lead-
ing role in their learning and motivation. Data suggest that the majority of the students
are resistant learners, nearly a third of them belong to the transformer type, while the
performance-oriented students were the least represented. The results show that most
of our students often carefully plan out learning goals, strategies, and expected out-
comes before beginning a learning task. Their abilities to monitor their own progress
to help them manage and improve their learning and professional performance were
vague. The majority of students were uncommitted with regard to setting risky or
challenging learning goals, believing that they, not the instructor, can show the best
way to evaluate the achievement of learning goals, and that the instructors failed at
planning the best learning approach for accomplishing the training objectives. A large
number of students do believe that learning can help achieve challenging personal
goals, improve the quality of life, and help accomplish professional learning goals be-
yond the stated course objectives. Those who are more actively involved in the
teaching and learning process and who receive and give a greater amount of feedback
are more secure and assertive in transmitting academic content.

Students generally perceive the ideal learning environment to imply a less hi-
erarchical relation and more interaction between teachers and students. In terms of
seeking and using additional information to help them learn more about new topics,
two groups of students differentiated: the first is interested in receiving a diploma,
whereas the other is more interested in receiving a quality education.



